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Lyndsay Havey:  Hi everybody!  Thank you so much for allowing us to share some time with you this afternoon.  My 
name is Lyndsay Havey and I am the program consultant for the Parent Mentor Project.  I work at the Office for 
Exceptional Children at the Ohio Department of Education and I have a couple of my counterparts here who are going to 
introduce themselves or be introduced for those who are staying in the back row. 
 
Joe Petrarca:  Hey!  (Audience returns the greeting by saying, hey!) I’m Joe Petrarca. I’m the associate director in the 
office.  I just wanted to thank you all for what you do.  I had a wonderful parent mentor in the district I left, and I don’t 
see her there or else I’d call her out by name, Kelly Butler!  She’s not here…  You guys just do an amazing job and coming 
to the state level and seeing what you do conceptually across the state, it is just phenomenal!  So, thank you.  Thank you 
on behalf of ODE and the Office for Exceptional Children, for everything you do.  We could not do this without you.  I 
want to say that one more time.  We could not do this without you!  So, thank you and give yourself a round of applause 
(audience applauds).  Hiding in the back is my counterpart, Chrissy Cline.  Chrissy?  Chrissy is our assistant director in 
charge of everything (audience laughter).  Alright, Kelly Churchwright! Where is Kelly at?   
 
Lyndsay:  She’s trying to hide! 
 
Joe:  Kelly is trying to hide (The audience laughs). Alright now, thanks!  
 
Lyndsay:  Thank you for stopping by. 
 
Joe:  Hold your applause, it’s OK! (The audience laughs) 
 
Lyndsay:  Alright, so my role, I just wanted to give you a brief introduction to how I fit in with the parent mentor project.  
I’ve gotten asked that in a couple of regional meetings, so I just want to tell you briefly.  As the program consultant, I get 
the honor of reading everyone’s grant applications, and it’s a lot of reading and my eyes hurt when I was doing it! But it 
was really cool because I got to see all of the different things that you all do all over the state.  I don’t think there are 
very many people in this room who can say they know what everyone is doing.  It’s really neat to see just how different 
everything is and how differently you do your jobs, based on the needs of your communities.  Again, thank you, and I’m 
really happy to be here and happy to be a part of this project.  
 
Ok, so I’m going to talk for a few minutes and then we’re going to transition over to our Q & A panel for the rest of the 
time.  As Joe mentioned, we have a lovely panel of experts over here from the Ohio Department of Education.  I have to 
tell you, everyone was like, “Wow!  This panel is so big, and there are so many people!”  It’s because every single person 
I asked, “Hey could you do this?”, everyone said yes, right away. So, thank you.  I really appreciate your time. Please 
don’t be shy about asking them your questions.  They’re nice, they won’t bite back… some of them! Just kidding! (The 
audience laughs) 
 
The first slide I have is also a handout for you.  This is the placemat or one-page visual representation of the State of 
Ohio’s Strategic Plan 2019 to 2024.  I wanted to make sure that you have this.  I think some of you have probably already 
seen it, but I wanted to encourage you to look through it with the eyes of a parent mentor and thinking about how your 
role really connects with each area.  I made a few notes on mine about that.  When you’re looking at the Vision, “Each 
child is challenged to discover and learn, prepared to pursue a fulfilling post-high school path, and empowered to 
become a resilient life-long learner who contributes to society.”  A direct connection to your work, right?  Going down to 
the one goal, “Ohio will increase annually the percentage of its high school graduates who participate in these different 
outcomes.”  Again, a direct connection with your work.  It makes me think about the importance of the transition plans 
in our IEPs.  I know that’s a critical focus for many of you, from reading your grant applications.  The three core 
principals, of course, “partnerships” is where you fit in here, right? And, the strategic plan actually, really says that the 



parent is the most important partner.  I think your role is so interesting because you are a parent of a child with a 
disability, but then you’re also playing this other role.  You are kind of partners from different angles.  Over on the left 
side, the four learning domains, your literacy work is definitely in the foundational knowledge and skills quadrant.  Then 
at the bottom, there are 10 priority strategies that are supposed to support and operationalize the vision, goal, and the 
learning domains.  Really, I think that strategy 7 is where I see you fitting in, “Working together with parents, caregivers, 
and the community partners to help schools to meet the whole child’s needs.”  Strategies 8, 9, and 10 also, definitely in 
line with your work.  I just wanted you to see visually how directly your work connects to everything going on at the 
state level. 
 
Now, I’m going to give you a few updates from my office, the Office for Exceptional Children.  We’ve been hard at work 
the last year on connecting the work in our office with the state strategic plan.  Some of the activities we’ve been doing 
are the stakeholder survey, a townhall- actually, lots of townhalls.  I think many of you were at some of those around the 
state.  We had student engagement, and then we have a steering committee who’s overseeing the work and providing 
feedback for that.  This plan was called the Roadmap, so you may hear people refer to it that way. It now has a much 
longer title which is at the top of the slide, which is why some people still refer to it as the Roadmap. You may hear it 
that way, but this is the official title.   
 
Another big part of this work was four workgroups.  What was neat about this is there were people that came together 
from all over the state in these four areas that are really important to our work in special education.  The workgroups 
just ended in October, and we ended with writing recommendations for the Office for Exceptional Children on how to 
implement what they really feel like needs to happen in the state of Ohio to support students with disabilities in these 
four areas. Now what’s happening is we’re working on a report to try and put all of that information together.  
Hopefully, you’ll be hearing more about that in the months to come, but you’ve got a heads-up on where that came 
from and the connection with the “Each Child Our Future” strategic plan.  That’s how those are designed to be fitted 
together. 
 
Another update from my office is just to let you know about some things going on with staffing.  I know most of you 
don’t have a direct line or directly work with some of the people at the office, but you do see things that are coming out 
from the Office for Exceptional Children.   It’s helpful to know where some of these names are coming from, so we 
wanted to include that for you.  You’ll see that some of these positions listed say, “interim,” which means you may be 
seeing some additional new names as positions are filled.  We just wanted to make sure that you hear strongly from us, 
as Joe said from the beginning, we really value and appreciate your work and no matter who is at the leadership level, 
we want you to know that the commitment to this project is there. 
 
Ok, so this part is kind of interesting, I think.  I get asked a lot about how many projects there are, and I don’t know if 
this is information that you all hold in your minds, but I do.  Let me pull out my stats.  Funding for the Parent Mentor 
Project comes from either a federal pot of money or a state pot of money.  There’s also a third source which are our self-
funded districts.  The federally funded projects, there are 24, with 27 parent mentors.  State-funded, we have 48 
projects with 57 parent mentors.  That means that right now, the Office for Exceptional Children is funding 72 projects 
with 84 parent mentors.  If you add in the 7 self-funded districts with 8 parent mentors, that means we are currently 
sitting at 79 projects with 92 parent mentors.  We are getting really close to 100, almost triple digits.  We actually do 
have a few available grants, the second point on there.  We have 3 available grants, and I think some of you have heard 
that through the grapevine.  I know I gotten a couple of emails asking about what’s going on with that.  We’re in the 
process right now of reviewing the applicants for that, and so you’ll be having some people added to your family here in 
the next couple of months. I don’t think we’re going to quite get to 100 unless we maybe add in some self-funded ones 
this year, I don’t know. I heard there was quite a lot of interest at the parent mentor booth, so who knows how that will 
play out.  Rachel is nodding her head, “yes!”  Alright, so that’s the update there. 
 
I just want to talk for a brief minute about the impact of the parent mentor project.  You all have the lovely task of 
submitting data on a quarterly basis, and I just want to say thank you for that.  I don’t like collecting data myself, I don’t 
think it’s probably why you have this job, but I want you to know it is valuable and it is important.  When you look back 
through the years, and when I first started with this project, I looked back pretty far to see some of the numbers, and it’s 
amazing how much your number of contacts has increased every single year.  I think it’s just going to keep continuing on 



with that as more and more people find out about your work, and you are able to touch more people in your districts.  
Just a couple of stats on that, you probably saw it going by on the slideshow during lunch, that you all have attended 
over 9900 meetings last year.  Over 3000 of those were IEP meetings.  You attended ETRs, RTI, IAT meetings, facilitated 
IEP meetings, mediations, suspension and expulsion meetings, and truancy and attendance meetings.  That’s a lot of 
families that you’re touching.  And then, this number really blew me away.  You, as parent mentors, sponsored or 
cosponsored training for both parents and professionals, because you work with both.  Right? You’re not just parents, 
you’re not just professionals, you’re both. You sponsored or cosponsored these trainings last school year with over 
20,000 people in attendance.  It really blows your mind when you think about that because those are families that 
you’re having a direct impact on.  When you think about the teachers you’ve touched, well then that teacher not only 
has a certain number of students that year, but they might also be spreading the word at their district for the next year 
or five years later when they have a student, they’re still having an impact from you.  Thank you again for what you do, 
and thanks for the data.  I know it’s a pain, but I wanted to let you know, I do look at it when it comes across my desk, 
and I do appreciate what you do with that.  
 
We have a couple more things to go.  I’d like you to turn and talk to someone next to you about a proud moment so far 
this school year, and then we’re going to transition over to Q & A for the rest of the presentation.  Turn and talk.  I know 
you’re not shy, go ahead!  I promise not to call on you! 
 
(Audience is heard to be in conversation) 
 
Alright, let’s come back together.  I want to make sure that I allocate plenty of time for Q&A.  Thank you so much for 
those of you who were able to write down your questions.  (Audience is heard to be in conversation) Hey, hello! 
(Audience becomes quiet)  Thank you! 
 
There were a few questions that we have that aren’t really specific to the folks at this panel, so I want you to know that 
if there’s something that comes up that we don’t feel like we can answer, maybe these aren’t the right experts for that 
question, I will be taking it back, and I’ll get back with you. If I don’t answer your question, can you put your name and 
email on this (holding up a card) or let me know, so I can get back with you?  Or maybe we can include that in the list 
that we send out. 
 
(The audience sends their cards with questions written on them to the front) 
 
The way this is going to work is, I’m going to ask our panel to just do a quick introduction.  We’re going to go right on 
down the line.  They’re going to let you know who they are, where they work, kind of what they do in general, so that 
might actually stimulate more questions as they’re doing that.  After that, we’re going to answer a set of questions that 
came in ahead of time, those that were present in, and then the rest of the time is going to be spent on whatever you 
want to ask them.  Valorie has kindly offered to transcribe for us, so I wanted to make sure, I don’t know if you’re like 
me, but when I’m at something like this I’m furiously scribbling notes. Sometimes it’s hard to do that and listen, and 
engage at the same time.  We’re going to be transcribing for you, and you’ll get all of the information.  If someone 
mentions a resource or something and you didn’t quite catch it, no fear, we’ve got your back, and we’ll get you that.  I 
think we are ready! 
 
Heather:  My name is Heather Clingerman and I’m in the Office for Exceptional Children in the Dispute Resolution 
section.  I am the mediation/facilitation coordinator, and I also investigate formal written complaints. 
 
Jody:  Hi, I’m Jody Beall.  I work in the Office for Early Learning and School Readiness.  I am one of five assistant directors 
in the office and oversee the preschool special education team. 
 
Amy:  Good afternoon.  I’m Amy Szymanski and I work also in the Office for Exceptional Children.  I coordinate the 
secondary transition and workforce development programs. 
 
Marcia:  Hi, I’m Marcia Barnhart and I work in the Office of Approaches to Teaching and Professional Learning.  I’m a 
literacy specialist.  My expertise is in the area of adolescent literacy.  I’ve been working with administrators and teachers 



all over the state in terms of how to support them in bringing our adolescent struggling readers up to where they need 
to be, and I also work on an early literacy project.  We have sixteen sites around the state in elementary schools, in 
which we are building the teacher capacity to teach reading according to the science of reading, as opposed to what 
they learned in college. (The audience applauds)  
 
Alex:  I’m Alex Corwin and I’m from the Office for Exceptional Children as well.  I am the Ohio Transition Support 
Partnership (OTSP) Project Coordinator, which is the partnership between the Department of Education and OOD, 
Opportunities for Ohioans with Disabilities… which was formerly BVR… which was formerly RSC. (The audience laughs)   
It is our state vocational rehabilitation agency, and they focus on competitive integrated employment as the focused 
outcome. 
 
Karen:  That’s tough to follow!  My name is Karen Jeffries.  I work in the Office for Exceptional Children.  I am their 
literacy specialist.  As Marcia was alluding to, my main work and focus is working with what she was referring to, and is 
known as the SSIP, which stand for the State Systemic Improvement Plan.  We have an early literacy initiative as she 
mentioned, that involves sixteen districts across the state.  We’re really focusing on students with disabilities, making 
sure that all students learn through the science of reading, as opposed to maybe some ways that we have seen in the 
past.  So, that is my main work. 
 
Alexandra:  Good afternoon.  My name is Alexandra Nardo. I am here from the Office of Integrated Student Supports.  
Our office was created about a year ago in response to the strategic plan.  We specifically focus on Strategy 7, “Meeting 
the Needs of the Whole Child.”  I’m a family engagement coordinator in the office. My main work is, the Department 
was awarded in the fall of 2018 as a partner in a grant from the US Department of Education, for the creation of the 
Ohio Statewide Family Engagement Center.  I work with two researchers, Barbara Boone and Meredith Wellman at Ohio 
State University, who are out there in the field training district level administrators in family engagement, coordinating 
resources for mass consumption, and public consumption in family engagement, and really just promoting that work. 
 
Lyndsay:  Great!  Thank you for those introductions and I will jump right into some of the questions that were sent 
ahead of time.   
 
What is a district’s obligation to provide transportation for preschool services?   
Jody: There is actually a section in the Ohio Operating Standards for Students with Disabilities, if you would want to 
reference this at a later date, in the Ohio Administrative Code.  The Rule Number is 3301-51-11(K).  If the IEP team 
determines that a child needs transportation in order to benefit from special education, then the district would need to 
put that as a related service in the IEP, and then they would need to provide that service for the child.  If the district is 
providing transportation for all preschool students, regardless of whether they have a disability or not, the district would 
not be required to put that in the IEP, but they would want to at least make note of that somewhere, that that is 
something the district is providing.  One of the challenges we have found is for the districts that provide transportation 
for all kids, when that child moves, then they may or may not receive that service in the next placement.  It would be a 
discussion they would probably want to have if that child would move somewhere else, if it’s an access issue or whether 
that child would need that service as a related service. 
 
Can a school district diagnose dyslexia?  What interventions should be used for dyslexia? 
Karen:  These are really big questions!  I feel like I may dance around a lot here.  I guess I want to mention that Senate 
Bill 102 is right now up.  In SB 102 they are now requesting to have a screener for dyslexia be mandatory in districts.  I 
want to talk now about the difference between a screener and a diagnostic.  A screener offers the risk, we’re saying that 
there is a possibility.  A diagnosis is very different, saying, “Yes, you have this.”  And please know that dyslexia, just like 
many disabilities, there are many parts to it, and we don’t want to automatically assume that because a student does 
have dyslexia risk, that that student should automatically be placed in special education and be given an Individualized 
Education Plan (Program).  So, it’s really, really important that we understand what dyslexia is before we talk about the 
diagnosis.  To answer the question, it currently falls, we know there are 13 disabilities (disability categories) that are 
listed in Individualized Education Plans (Programs), and it falls under the Specific Learning Disability. So, what I share 
with parents as they call in to the Department, and they’re really upset that the district won’t list dyslexia on the IEP, I 
want to focus on what’s most important, and that’s the second part of this question- Instruction.  Frankly, so this is just a 



“Karenism,” so maybe I shouldn’t say it.  To me, it’s most important that we get the correct instruction, as opposed to 
saying whether we do or don’t have this particular disability.  All students will really benefit from getting instruction, as 
we talked earlier, in the science of reading.  In the science of reading, phonological awareness is a really, really big thing.  
All students would benefit from direct instruction, direct explicit instruction, based on the science of reading, beginning 
with phonemic awareness. Phonological awareness is the bigger part, having an awareness of words, and then it falls 
down into the smaller units of speech, which is phonemic awareness, that individual speech sound.  We really need to 
help students understand the speech sounds.  As we look at dyslexia, it is a phonological disability, so to speak, and we 
really need to help students identify and hear the sounds.  It’s not that they’re hearing things backwards or they’re 
writing things backwards.  We really need to retrain them, but what we have found is many students do extremely well 
in the regular classroom with this correct instruction. 
 
Lyndsay:  Thank you.  Alright, we’re going to keep with the literacy theme.  We have a question for Marcia next.   
 
The student is reading significantly below grade level, for example over 2 years below grade level, and per the IEP 
progress report the student is also not making progress on his or her goals.  What should the team- the IEP team- 
consider as the next steps? 
 
Marcia:  This is the golden question!  Well, I hate to say this again, but the science of reading is going to come up in my 
response, once again, because the first and most important piece of this is building the teacher’s capacity to understand 
what high quality instruction is for reading.  If they aren’t teaching a curriculum that’s aligned to the science of reading, 
then there will be a gap for some students in their reading ability.  What we have found in the past, many of the 
programs that are being taught in schools for reading say in their advertisement that they do explicit instruction in 
phonological awareness.  But when you get deep down into the program, they aren’t.  They’re doing it in a very kind of, 
“Oh yeah, we touched on it here.  We touched on it there.”  They aren’t explicitly addressing phonological awareness.  
The science of reading shows how important that teaching approach is.  We’ve got to get our intervention specialists 
and our reading teachers so up to date on the science of reading.  That is the first and most important thing to do, 
because if they aren’t teaching it that way, there will be gaps.  Oh, was that the question?  Let me get back to the 
question.  What has to happen though, is that teacher has to understand that reading, an effective reader, has all of 
these skills that fall into two big buckets.  One is word recognition and one is comprehension, and that’s the basic 
science of reading.  And you can break down each side of that equation, word recognition and comprehension into its 
subcomponents.  One of those big ones is phonological awareness.  First of all, that teacher or intervention specialist has 
to understand whether that student has a gap in one of those many little pockets.  Does that make sense?  And there 
are assessments and diagnostics that will get at that.  If the teacher doesn’t really understand that science of reading 
approach, they may not know to look for that.  The very first thing is making sure that teacher understands the science 
of reading, and that is what all our work in our office is about right now, spreading that information about the science of 
reading.  Once those little gaps in the student’s learning have been identified, then the intervention specialist or teacher 
has to match the right intervention to that gap.  One thing I want to stress is that many students do fine with the way it’s 
taught, with phonological awareness being taught kind of on the fly.  It’s OK for some.  They have a solid foundation, you 
know, their brain works the way that particular model is taught.  But there are many students that need it very explicitly 
taught, not just on the side; we just kind of touched on it.  I want to make it clear that it’s not every student that needs 
that, but if you do it from the beginning for every student, teaching it explicitly, from pre-K on, we would reduce the 
struggling readers dramatically.  I hope that makes sense! 
 
Question from the audience:  Is there some sort of resource or something, that when we see this and we’re working 
with the team, that we can kind of pass along, or we can direct them to something? 
 
Marcia:  Absolutely!  You know, I have it all printed out here for you and I have a list of those resources so that you can 
learn more about the science of reading, and you can pass that on to your teachers.  It will be in the transcript, but I’m 
just going to highlight them really quickly right now.  On the ODE website, if you go into the search box and search 
“literacy toolkit,” you’ll find our webpage that has the toolkit and our science of reading resources there.  Another way 
that you can find resources in that search box, “literacy academy,” those are your key words.  Literacy Academy.  We’ve 
had two years of Literacy Academy and all sessions have been videotaped, so you can watch the videos of people 
teaching about the science of reading.  I have the specific videos that you can tune into on this paper that I’m giving our 

http://education.ohio.gov/Topics/Learning-in-Ohio/Literacy/Ohio-s-Literacy-Toolkits
http://education.ohio.gov/Topics/Learning-in-Ohio/Literacy/Striving-Readers-Comprehensive-Literacy-Grant/Literacy-Academy


transcriber.  Ohio’s plan to raise literacy achievement, that’s the new plan of 2018, is available on the website and you 
can search for that.  It explains the science of reading in about three paragraphs, very nice, very succinct, so that’s a 
good resource.  Any book by David Kilpatrick will take you to the moon and back on the science of reading, and I have 
those books of his listed.  The transcriber will be putting those in the transcription- some really great resources.  
[Edited note: The books Marcia recommended were both by David Kilpatrick: Essentials of Assessing, Preventing, and 
Overcoming Reading Difficulties and Equipped for Reading Success.] 
 
Lyndsay:  Thank you.  It’s evident that she speaks with passion, right?  Alright, next we have a question.  We’re going to 
switch gears away from literacy and look at transitions.  This question is for you Amy. 
 
How can parents advocate for transition services for students with more complex needs? Especially when faced with 
the district saying, quote, “This is what we have.” 
 

Amy:  Never happens, right?! There’s a lot in this question, also.   

  So, I’m going to unpack it just a little bit, if I could.  The first piece I want to address is just the idea of advocating for 

transition services, in general.  I would say where a family has the most power behind that advocacy is that.  it is 

required for students who are 14 and over, or younger if appropriate, to have transition services in their IEP.  per the 

Individuals with Disabilities Education Act.   

The other piece I want to mention is that families are equal team members on the IEP team.  Right?  So, when we are 

talking about transition services which are part of the IEP transition plan, families need to be involved, and their voice 

needs to be heard and valued, as any other team member would be heard.  That’s a conversation I have with a lot of 

families when they call, is to remind them that they are equal members, and their voice counts and needs to be 

considered.   

For students who have more complex needs, we recommend that those conversations start early, start earlier than even 

14 many times.  That’s because we want to make sure everyone that needs to be at the table for that student is 

identified and included.  We probably have a large number or many different types of agencies that might be involved.  

We want to make sure that everyone is able to recognize where their roles and responsibilities are and move forward.  I 

think starting early, and making sure that the right people are at the table is very, very important.  Families can definitely 

bring anyone that they want to the table with them.  If there are other agencies that they are working with or have been 

working with, such as the Ohio Department of Developmental Disabilities or Opportunities for Ohioans with Disabilities,  

bring those folks with them to the meeting, so that they can talk about the types of services that are available, and 

maybe some of the things that the student has already done, the child has accomplished, and available opportunities for 

them.  All that being said, there’s still that idea where sometimes the school district may say, “Well, we can do that 

better,” or “We can do that cheaper,” or “We can do that this way.”  I think something to really keep in mind is that 

we’re looking at an outcome for students of competitive, integrated employment, and that comes out of our Workforce 

Innovation Opportunity Act.  Ohio is an Employment First state, which means community employment and competitive, 

integrated employment is the first consideration for all individuals, including students with complex needs.  We need to 

really be looking outside of the box sometimes, in order to provide those transition services that are going to help 

students with more complex needs meet that outcome.  School districts may not have something right now in their 

backyard that can be done to adequately address that outcome.   

We also are seeing a lot of movement through the Perkins V Act, which is legislation that provides the federal funding 

for our career technical centers.  I know that we have experienced barriers for technical education for students with 

disabilities in the past.  Fortunately, Perkins V has a special focus on special populations, and within the special 

populations’ categories are students with disabilities.  Essentially, we are looking at how to we create meaningful access 

for students with disabilities to progress and move towards competitive, integrated employment through the use of 

career technical education.  I think that’s another option that families can bring up and share, that they know that there 

are going to be increasing opportunities within our career technical centers, as well.   

http://education.ohio.gov/getattachment/Topics/Learning-in-Ohio/Literacy/Ohios-Plan-to-Raise-Literacy-Achievement.pdf.aspx?lang=en-US


  

In summary, I want to say first remind families that transition services are required, that we want to make sure that 

they’re robust enough to insure that students can move toward the goal of competitive, integrated employment, and 

that we have a lot of folks and resources available that can support that.  We want to start that conversation early, so all 

possible opportunities are realized.  We do have some very specific resources that do connect to students with more 

complex needs.   

I think sometimes we find that there’s reluctancy to have certain transition services because perhaps there’s not an 

expectation that students with more complex needs can achieve competitive, integrated employment.  Whether it be 

just lack of knowledge of the supports that can be provided while they’re out in the workforce, or maybe fears that 

they’re going to be not safe, those kinds of things.  We have developed some resources around how to support, how to 

provide that type of support.  A lot of those are on our Employment First webpage.  If you visit 

www.employmentfirstohio.org, you will see a lot of resources there to support students with more complex needs.   

There’s a Community Life Guide that is a great resource to show how students with more complex needs can work, live, 

and play in the community.  That might be something that the schools could learn more about.  We also have a webinar 

on that Employment First webpage called, “Navigating Transition Planning for Youth on Place 3 and 4 on the Path to 

Employment.” Some people are nodding.  Have you seen that?  Students who are on path 3 and 4- and Alex, jump in- 

are those students who are not sure if they can work or might not want to work.  It gives some really nice practical 

suggestions for school districts on how to write IEP goals in the postsecondary transition plan in the IEP that include 

those services and supports.  I think that might be another resource that could be very helpful.   

Then, of course, linking to the agency partners, like I said, and Alex can speak a little bit more to that when he gets to the 

next question.  I think that probably gives a pretty good overview.  Alex, do you have anything that you want to add to 

that? (Alex shakes his head “no.”)  We pretty much share a brain, so if I haven’t said it, he knows exactly what I wanted 

to say, which is really nice, because I’m old! ( the audience laughs)  He helps me out a lot! 

Lyndsay:  Alright, so let’s take it over to Alex then.  

 
The next question is when and how is it appropriate to involve agencies like OOD, and what kind of services are 
currently offered? 
 
Alex:  I’ll briefly echo Amy in that the earlier the better.  OOD historically had not really engaged with IEP teams, and 

families and students, until maybe their year of exit.  Now, we are pushing that down to 14 which aligns with the section 

5 of the transition section of the IEP, making sure that we have alignment with OOD expectations and school 

expectations on helping braid funding and services for transition planning and postschool success.  It says other outside 

agencies.  I would echo that for the local County Boards (of Developmental Disabilities) and service coordinators or SSAs, 

making sure they’re part of the discussion, because every County Board will have  different local services and 

opportunities to participate in that transition planning and meeting those services together.   

That said, I’ll speak a little bit to what kind of services are offered.  I’ll start with kind of the most popular and most well 

known is probably Summer Youth. The Summer Youth Work Experience for students with disabilities.  Project Search is 

an OOD funded program.  We find when we get around the state and start talking about Project Search that OOD is 

almost like a silent partner, but they are funding the job coach, the skills trainers, as a part of that program.  The school 

funds the instructor, on the other side of the program.  They also offer services around job coaching.  

A relatively new service is called Non-permanent Job Development.  We couldn’t call it “summer job development,” 

because you could get it in the wintertime.  We couldn’t call it part-time work development, so it is called non-

permanent job development.  What that means is, if a student needs help getting a job on the weekends or nights, or 

spring break, Christmas or seasonal work, there is a service for them to get job coaching, to help them obtain that work.  

Then their case with OOD does not get closed, even if they are successfully placed in that job, because it’s considered 
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non-permanent.  Their case stays open.  The counselor stays on the case and they can continue to get other services, 

even though they have this non-permanent or seasonal job.  That’s a relatively newer service.   

  

One of the most recently talked about and newest services, the pre-employment transition services.  I know I’ve seen 

some faces in the room at some trainings around Pre-ETS or Pre-Employment Transition Services.  These are 

introductory services for work, so they are very career exploration based, self determination based.  They are a set of 

five services and are intended to help IEP teams and students engage as a first step to work:  What are the expectations?  

What are some soft skills I may need?  What are some in-demand careers in my field?  Where are some opportunities 

for me to get work, do job-site tours, and engage with employers directly?  There has been a staggered roll-out for the 

pre-employment transition services.  There was a contract a few years ago that focused on about 30 counties.  There 

was a contract from December of  2018 until the end of September that covered about 60 counties.  And then as of 10/1 

just about every county has a pre-employment transition provider or several to choose from. Know that that is a very 

new service.    

When I have these conversations and then I connect with people later, they say, my OOD counselor or my school, had 

no idea what I was talking about.  That very well may be the case, because these are very new services, both federally 

defined and funded, as well just here in Ohio.  As our staggered roll-out, we wanted to make sure that we understood 

what the service was, how it was going to be delivered, and then that students were really going to benefit.  It’s almost 

like piloting it in small regions until we made it available statewide.  Pre-employment transition services are available to 

students as young as age 14, as well as those students the federal Workforce Innovation Opportunity Act calls, 

“potentially eligible for VR services.”  If a student is on a 504 (plan) or has any documented disability, whether it’s an 

audiogram or vision report, even a Social Security Award Letter could be considered a confirmation of disability 

determination.  Any student that has a disability can engage in these pre-employment transition services to help them 

just get some exposure to work and career exploration.  You don’t even have to have a full OOD referral and eligibility 

determination, you can actually enter through this what we call a potentially eligible door and access those 5 services.  

However, it is just those 5 services for that group of potentially eligible students: transportation, Project Search, 

nonpermanent job development, and others would not be available if you are a ‘potentially eligible’ student.    

All these other services, they would have to complete a formal referral to OOD, be found eligible as a student or a youth 

with a disability and have a counselor or something.  As far as other services, they do assessments, they do work 

adjustments that focus on certain building of specific skills, like staying on task, staying off their cellphone or creating 

drama at work.  They can do very short what they call work adjustments where they hyper-focus on certain skills for that 

student, and it’s usually based off either an assessment OOD has done or the school has done.  Hopefully, some of the 

districts you’re working with have really robust employment or community experiences that students can engage in, and 

then OOD can be just another layer on top of that to help get some diversity of experience for the student.   

The other question was “when” and “how.”  I’ll first talk about the “how.” Every school district should have an assigned 

OOD liaison.  Just know that unfortunately, those liaisons change as staff change.  OOD has several new initiatives which 

may be important to this group.  They have College to Careers.  They actually have OOD counselors embedded in 15 

universities across the state.  That’s a new initiative, so some counselors have changed roles.  They now are setting up 

contracts and relationships with drug courts across the state, to help those students and youth that get in trouble in that 

capacity, to help them have a path to rehabilitation through employment and careers.   

There have been some changes, so you might say, “I don’t know who my OOD counselor is.” There’s a map on OOD’s 

website; you click your county and it will tell you what local office covers your county.  There are 14 local area offices 

across the state that cover groups of counties.  There are some districts that overlap county lines, so there is a little bit 

of ambiguity sometimes, but contacting the local office and asking who the assigned liaison is, is a good first step if the 

district doesn’t know who that person is.  That’s kind of the “how.”  There are eligibility online applications, if families 

and educators want to go through the online portal, you can complete a referral for OOD eligibility online.  You can 

certainly talk to the local counselor that’s assigned or the local office, if internet access is a barrier for some people.   



  

Then, I’ll talk real briefly about the “when.”  Please, please engage with OOD before the last year of school.  It is very 

important.  We find a lot of times, families or students don’t like to plan after school because they’re comfortable where 

they’re at or as children age, you don’t want to think about them exiting school and growing up.  As a parent myself, I 

understand that, but trying to engage OOD early, even just to help them understand the student, what kind of 

experience the student has, and engage in some employment services through OOD is important.  The timing for 

Summer Youth is important.  Summer Youth is their most popular program.  You want to make sure a student has been 

referred and determined eligible in the winter, so right now, the first of the year, in order to have the planning meeting, 

have the intake meeting, have the eligibility meeting.  Then, have them identify Summer Youth as an experience they 

want to pursue, and then learn about what options are available in their community and their county.  So, that’s a good 

timing one as well, if you are hoping to participate in Summer Youth.  March, April, and May; you are starting to get a 

little too late to enjoy Summer Youth experience.   

We’ve talked about the pre-employment transition services, but if there is a need for career exploration, as young as 14 
with transition planning services. That’s something that you could probably talk to some of the students with more 
complex needs, is engaging in these pre-employment transition services at 14. Or if a student maybe is focusing on other 
skills, even career exploration at 16, 17, 18, in the event that they haven’t had these services, or they were pursuing a 
certain career, found out it wasn’t for them, they can still come back and pursue these career exploration services.  They 
are available as young as 14, but not just for 14 year-olds.  Hopefully, I answered all of those questions. I don’t know if 
there are any more? 
 
Lyndsay:  Thank you.  I’m sure that will stimulate more.  That was a good start.  Let’s move on to Heather.  We have a 
couple of questions for Heather.   
 
The first one is about an Independent Educational Evaluation, and this one’s a little more specific.  It sounds like the 
circumstance was that the parent requested an IEE or Independent Educational Evaluation, and the school district 
says they will pay up to a certain dollar amount, but none of the providers that were on the list that the school district 
gave the parent are actually in that dollar amount when the parent calls for a quote.  So, the parent is just not really 
sure what to do.  I hope I captured that correctly. 
 
Heather:  The first thing is, I’m going to tell you the nitty gritty law part.  The rules that applies to this in the federal 

rules, it is 34CFR§300.502(e).  That is what lays out that district’s can have agency criteria if an IEE is requested at public 
expense, and that that criteria can be the same as what the district would use for their own evaluator, essentially.  There 
are comments to this federal regulation that say that it is appropriate for a public agency to establish reasonable cost 
containment criteria, applicable to the personnel used by the agency, as well as to the person used by the parents, but 
the public agency needs to provide parents with the opportunity to demonstrate their unique circumstances that justify 
selection of an evaluator whose fees fall outside the agency’s cost containment criteria.  That was a comment to the 
federal rules, so it’s not actually in the rule that piece, but it’s something you can take a look at.   
 
First of all, talk to the district.  I know if you are requesting an IEE, you’re probably not happy with the district right now, 
but I always encourage parents to talk to the district about this.  A lot of times, they don’t know that those providers are 
no longer within their cost containment criteria.  We see complaints come through sometimes about this matter, and 
maybe when they established their policy and when they first put that list together, they were right on the money, but 
now several years have gone by.  They haven’t done all the calls.  We’d like to see that they call them every year and 
verify what that cost would be, but they don’t always. So, talk to them, because they may not know.  If they still say, 
“Well, sorry, too bad.  This is who you’ve got,” they really do pretty much have a problem with their own list.  If 
someone on this list can’t do it, they really do have a problem, and probably their cost containment is not appropriate.   
 
Then you can ask. If you review their policies, almost all the policies I’ve ever seen have some kind of carve out that says 
you can get that cost containment waived if you go to the superintendent or the special ed. director, or whoever they’ve 
designated.  But, there is usually some kind of procedure in that policy for requesting that to be waived.  Now, a lot of 
times it will say that you need some kind of unique circumstance.  We’ve seen it come through with, maybe the child has 



a hearing impairment, and so you want to make sure the person who is evaluating is able to handle that.  Those are the 
sorts of circumstances, but also you can say this isn’t customary and reasonable in our area.  None of the providers on 
your list will meet this low threshold; they’re all exceeding it.  These are some other ones maybe that I’ve called. You can 
ask them to do that, and sometimes they will waive that. Unfortunately, they don’t always, and if that’s the case, you do 
have the other options of filing a complaint or due process.  You could also take it to mediation, if that might be an 
easier route.  Generally, if their own list does not have someone who can meet under that cost containment, they’re 
probably going to see that they need to do something about this.  So, they can waive it.  Please don’t think they’re trying 
to just avoid providing it.  They may just not know, so talk to them first, and see if they can do that.  But know that there 
is that provision to waive that. 
 
Lyndsay:  I’m going to move on to Alexandra, because I know we are already running out of time, and I want to make 
sure I give at least a few minutes for audience questions.  These are really thoughtful answers.  Thank you.   
 
Would you be able to give some advice for parent mentors and their school districts about how to reengage with 
parents who’ve had a bad experience with the school in the past?  
 
Alexandra:  I’m going to talk very briefly about a project the department is working on with the Ohio Statewide Family 
Engagement Center.  Due to be published in early 2020 is a framework for family and community engagement.  
Throughout the work of this project that’s been going on between our two entities for the past two years, we’ve 
engaged several stakeholder groups across the state in relation to effective and meaningful ways that schools can 
engage with families and with communities.  Out of these stakeholder groups, there were 3 main areas that emerged.   
 
The first was effective and ongoing two-way communication between parents and families, really thinking through 
multi-modal ways to reach families that might not typically be the ones that are coming into your building and being 
innovative in those processes.   
 
The second way that emerged was thinking through how schools can promote the learning that’s happening at home, 
and tie that learning back to what’s happening in the classroom, and gear that towards increasing student outcomes.   
 
The third theme that came from the family and community engagement framework is engaging strategic community 
partners.  Schools, ensuring that they have a forum at the building level that can engage families and ask them their 
needs, their wants, and work strategically with those partners in the community to insure that you are tying the real 
needs of families with the resources that are available in your community. 
 
Lyndsay:  Thank you so much.  Is there anyone that has a question that they would like to ask?  This is the quietest I’ve 
ever heard this group!  (The audience laughs) 
 
Question from the audience:  I want to go back to the IEE.  So, my understanding with the IEE is that the district either 
provides the IEE or they file due process, is that correct? 
 
Heather:  Yes. 
 
Audience:  If they’re providing the family with that list, the question that comes to mind to me is if everyone on that 
list exceeds that cost containment that you just talked about and the district then refused, would they not have to, at 
that point, file? 
 
Heather: Right.  At that point, you’re saying that they are refusing, and there are no providers that are available who are 
able to perform the service in their cost containment.  Yeah, I would say that is a reasonable thought.  I don’t know how 
they can provide it, say yes, we will provide it, if there are no providers who can. 
 
Audience:  Are there other criteria?  I know geographic location, those kinds of things sometimes come into play.  Are 
there other types of criteria that the school district could identify for the family? 
 



Heather:  The criteria has to be consistent with the criteria they use for their own.  Sometimes they are going to say, if 
you are looking for a psychologist, this person has to actually be a psychologist, they have to have the appropriate 
licensure.  You do have geographic boundaries sometimes.  Again, a lot of that stuff is all things that can be asked to be 
waived if there are unique circumstances.  The important thing is the language there says that they can have this 
criteria, as long as it isn’t inconsistent with the parent’s right to an IEE.  That’s where it’s a little bit of a balancing act to 
determine if it is inconsistent with a parent’s right or not.  It’s hard to say there’s a hard cut-off for a lot of this stuff.  If 
the parent cannot obtain it within their criteria, then that’s probably inconsistent with their right to an IEE.  
 
Audience Question:  I feel like I know the answer to this question, but I would love to hear other thoughts and maybe 
some language that I can use with families.  It’s come up just very recently, but I’ve had it in the past.  Sometimes 
there are paras (paraprofessionals) or plus aides that parents have struggled with or that a student has struggled 
with, and a parent may ask to have it on the IEP that “my child is never going to interact with this person.”  I feel like I 
know the answer to this question, and I’ve answered this question before, but I’d love to hear some response, some 
of the language I could use with parents to talk them through this.   
 
Heather: The real language is probably that personnel, the district hiring and firing, is a district decision.  You can 
certainly make that request, but the district ultimately gets to decide who they are employing.  I know that’s not usually 
what parents want to hear. 
 
Audience Question:  What if the parent just wants to have a para removed from the care of her child?  Is that the 
same answer? 
 
Heather:  Yes, it’s still the same.  Now, when I get these questions coming in from districts, sometimes I will say, well you 
know, you have to decide if this is worth damaging this relationship further.  Is it worth this battle?  Maybe it is a good 
decision on the district’s part to make that change, but they don’t have to. 
 
Audience Question:  What if the child isn’t making progress because of behavioral things or something else going on 
because of that connection? 
 
Heather:  Then you would want the team to reconvene, and you’re going to want to discuss all of that.  Maybe that’s 
when the IEP team can say, this is a personality conflict here, and this particular staff member can’t be implementing 
these services because it’s just not working.  I think it is reasonable to reconvene the team and discuss that.  
Unfortunately, we could never say, “Sorry, you can’t have this person there,” because it is still a staffing decision, 
ultimately.  
 
Audience Comment:  I had a situation similar to this awhile back, where we actually did have to remove the 
paraprofessional.  But what I did is, I reached out to the BCBA (Board Certified Behavior Analyst) and asked for data to 
be collected throughout the child’s day.  I did not say why.  And then we found that the data proved that the behaviors 
were escalating with this particular para.  Then we came back to the team, and we had the data to prove that the child 
needed to be with a different professional.  
 
Heather:  Yes, data is always going to be there for the win on stuff like that.  You talked about this too.  I know collecting 
that is a real pain, but when you have those sorts of circumstances, that’s going to be the best way to prove to the IEP 
team that change needs to happen. 
 
Audience Question:  Hi, I have a logistics question.  You guys, thank you so much!  We appreciate all you do, and it 
feels really good for you to appreciate us.  Thank you.  We’ve been orphans for awhile.  (The audience laughs)  
Logistics here.  We wrote questions ahead of time and gave them to you, and then we wrote questions while we were 
here.  Were you able to answer all of those?  There’s a couple questions (unintelligible) 
 
Lyndsay:  No. 
 
Audience Question:  Ok.  What do we do about that? 



 
Lyndsay:  It appears I have a stack of questions that I need to do some follow up on, and my email address is there.  You 
have this in your handout, and if there was something that was stimulated as this conversation went on or maybe you 
had something that was a little too specific for the group, please feel free to email me and I will find the answer for you.  
There were a few that I did not answer because, I didn’t feel like it really fit in with the experts that we had here, and I 
don’t want to not give you a helpful answer.  So, yes. 
 
Audience comment:  I knew you had a reason. 
 
Lyndsay:  Yes! 
 
Audience Question:  I had a question back with the transition that we were talking about.  Would it be appropriate for 
the district to add a consent in there that the parent’s could sign, where the school could pass their information along 
to the County Board of DD (Developmental Disabilities), so they could reach out to the parent? 
 
Amy:  If they would have a consent that they would sign?  Could you just repeat that again? I’m sorry.  
 
Audience Question:  Yes.  In order to have the County Board of Developmental Disabilities reach out to them during 
that transition period, when they turn 14. How would you bring them on board?  Could the school district put a 
consent in the IEP meeting to allow the school district to pass their name along? 
 
Amy:  Right.  The parent, first of all, could bring them to the IEP meeting, if they wanted to.  And then they could get 
consent to release other information. 
 
Audience comment:  Our County Board had come to us and requested to be involved. They were trying to figure out 
how to allow that involvement. 
 
Amy:  That’s a little bit different.  If they want to get involved with all parents, you’re going to have to watch out, so 
they’re not coming to an IEP meeting without the parent’s consent ahead of time.  Yes.  That’s going to be on a case-by-
case basis.   
 
Alex:  If you are talking about if they are not already linked with the County Board, that maybe the school suspects they 
would meet County Board eligibility.  Is that what you are saying?  The consent for them to create a referral or let that 
student be known to the County Board so they can reach out and determine eligibility? 
 
Audience comment:  Yes, we’re trying to figure out how to make it work.  The County Board was wanting to be involved 
in those transition meetings, and they were trying to figure out a way to incorporate them in and have them involved, 
with the parent’s consent for that, appropriately. 
   
Alex:  They will need parent’s consent, first and foremost, because they aren’t able to identify students for the County 
Board and bring them in to do intakes for eligibility.  I think what we’ve found when we talk about those local partners, 
in being available and known to the district, and different opportunities to engage, that the local Board should be a well 
known entity to all the families, hopefully, and the different services they can offer.  I know every local Board operates 
very differently, based on waiver waitlists and eligibility, and just the different services they can provide.  If you have a 
County Board that’s really eager, I would do whatever you could to help facilitate that. 
 
Amy:  Just one thing to add to that.  They may want to do a bigger, broader activity where they can share what they do 
with families on a wider scale.  They may set up a parent conference night or we’ve seen where some schools have an 
IEP Day.  They can always set up a booth outside the IEP meetings, but not go in the actual IEP meeting unless there is 
parent consent to join.  That would be a work-around. 
 
Lyndsay:  We are out of time, and I want to be respectful of your time.  Thank you so much to our panel of experts.  I 
know we did not get to all the questions.  We will get back to you.  Probably I will get back to you, but I will probably be 



asking one of them, so you’ll be getting it from them.  If you wrote a question on one of these notecards without your 
contact information, and you want a direct email or something back, will you come up and let me know and put your 
name on there?  Anything else, please feel free to email.  Thank you so much for being here! (The audience applauds)      
 
 
     


